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Abstract 
 
Research on gender differences in students' motivation to succeed 
has essential economic and social implications. In a modern 
economy based on knowledge and innovation, gender differences in 
motivation can significantly influence the distribution and efficiency 
of human capital. The study aims to identify gender differences in 
personal and professional achievements among university students. 
Research shows that men are more likely to strive for high goals and 
demonstrate high motivation to succeed, while women tend to have 
more realistic goals and sustainable achievements. Diagnosing 
motivation using T. Ehlers' method showed that boys have a high 
level of motivation (25.6), while girls have an average level of 
motivation (21.85). A moderately high level of motivation was more 
pronounced in girls (12.5) than boys (9.3). Cultural and social 
factors, gender stereotypes, and societal expectations may explain 
these differences. Understanding gender differences in motivation 
can help develop educational and professional programs that 
promote equal motivation in students of both genders. This paper 
contributes to increased productivity, innovation, and 
competitiveness in the labor market. Considering motivational 
factors allows the creation of more effective systems for stimulating 
labor and optimizing resources, which leads to sustainable economic 
growth and development. 
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1. INTRODUCTION 
 

Research on gender differences in students' 
motivation to succeed has important economic 
implications. Human capital becomes critical 
to growth and development in a modern 
economy based on knowledge and innovation. 
Gender differences in motivation to succeed 
can significantly impact the allocation and 
efficiency of using this capital. Gender 
differences in motivation influence students' 
choice of professions and career paths. High 
motivation for success in boys and moderately 
high in girls can lead to different approaches to 
professional development, affecting their 
participation in various sectors of the economy. 
Understanding motivational differences can 
help employers create environments that 
support the development of both male and 
female workforces, thereby increasing overall 
productivity and innovativeness. 

Different levels of motivation can 
determine worker performance and 
productivity. Boys with high motivation can 
strive for more ambitious goals, which 
promotes innovation, while girls with 
moderately high motivation can produce 
consistent results and work more effectively in 
teams. Considering motivational factors allows 
you to create more effective labor incentive 
systems, which leads to resource optimization 
and cost reduction. 

Information about gender differences in 
motivation to succeed can help design 
educational and professional development 
programs that address the specific needs and 
potential of students of both genders. This 
contributes to a more rational distribution of 
investments in human capital. Education 
policymakers can use this data to create 
conditions that promote maximum self-
fulfillment for all students, which in the long 
term increases economic growth by improving 
the skills and productivity of the workforce. 

Promoting gender equality in the labor 
market and education has positive economic 
effects. Equal access to opportunities for self-
realization and professional growth contributes 
to the workforce's full potential, ultimately 

stimulating economic growth. Creating equal 
opportunities for men and women to achieve 
success helps remove barriers to equality and 
promotes more inclusive economic 
development. Thus, the study of gender 
differences in students' motivation to succeed 
is closely related to economics through its 
impact on the labor market, economic 
efficiency, investment in education and 
development, and the promotion of gender 
equality. Understanding and addressing these 
differences can help create a more efficient and 
equitable economic system supporting 
sustainable growth and development. The 
study aims to identify gender differences in the 
sphere of personal and professional 
achievements among university students. 

Research Question: Research on gender 
differences in personal and professional 
achievements will create opportunities for 
more effective use of human capital, allowing 
students to realize their potential in economic 
activity better and increase their 
competitiveness in the labor market.  
 
2. LITERATURE REVIEW 
 
2.1 Gender differences in professional 
achievements 
 

Differences in motivation and achievement 
between women and men can significantly 
impact their professional careers. Research 
shows that men are more likely to strive for 
high goals and demonstrate high motivation to 
succeed, while women tend to have more 
realistic and achievable goals [1]. These 
differences may be due to cultural and social 
factors, as well as differences in upbringing 
and societal expectations. The terms “glass 
ceiling” and “sticky floor” often describe 
women's obstacles in advancing their careers. 
The glass ceiling refers to the invisible barriers 
that prevent women from achieving senior 
management positions despite their 
qualifications and experience [2]. “Sticky 
floors” describes a situation where women are 
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stuck at the entry- and mid-levels of the career 
ladder with no opportunities for advancement. 

Gender differences in motivation and 
personality characteristics also influence 
professional achievement. Women are more 
likely to face barriers to career advancement, 
such as gender stereotypes and an imbalance 
between work and family responsibilities [3]. 
These factors may limit their ability to develop 
professionally and achieve senior 
organizational positions. Considering gender 
differences in personal and professional 
achievements can create opportunities for more 
effective use of human capital. Developing 
programs that consider these differences can 
help students better realize their potential and 
increase their competitiveness in the job 
market. For example, special mentoring and 
career counseling programs for women can 
contribute to their professional growth and 
success [4]. 

Unfortunately, gender stereotypes play a 
significant role in shaping professional 
achievement and career growth. Men are often 
perceived as more ambitious and capable of 
leadership, leading to their promotion to 
leadership positions. This bias is not only 
unfair but also limits women's career 
opportunities. Women, on the other hand, are 
often judged on different criteria, such as “team 
player” or “supportive”, which may limit their 
career opportunities [5]. 
 
2.2 Gender differences as a factor of 
interpersonal understanding in 
adolescence 
 

Several factors influence personal 
development. One of them can rightfully be 
considered one or another gender identity. In a 
family, gender ideas are formed even before 
the birth of a child, showing interest in who 
will be born: a boy or a girl. Social, cultural, 
and psychological aspects refer to the traits, 
norms, stereotypes, and roles considered 
typical and desirable for those society defines 
as women or men [6]. 

Scientific evidence has established that 
gender differences, while rooted in biological 
psychophysiological disparities, are primarily 
shaped by societal norms and cultural 
influences [7]. The significance of studying 
these gender differences in the context of 
interpersonal understanding and mutual 
comprehension during adolescence is 
underscored by the necessity to enhance the 
effective utilization of human capital. This 
involves devising strategies to assist young 
individuals in overcoming life challenges and 
interpersonal obstacles. A comprehensive 
understanding of these differences can pave the 
way for creating an environment that 
maximizes the potential of both genders, 
thereby boosting their economic productivity 
and overall effectiveness in the labor market. 

The term “gender,” a widely recognized 
concept, encapsulates various social, cultural, 
and psychological aspects that define the 
relationship between the sexes, their statuses, 
unique interests, requests, needs, and 
strategies. Gender is a “complex sociocultural 
construct” that encompasses role, behavioral, 
mental, and emotional disparities between men 
and women [8]. This comprehensive 
understanding of gender is crucial for the in-
depth analysis of its influence on personal 
development and interpersonal relationships. 

In psychology, gender is a socio-biological 
characteristic that helps people define the 
concepts of woman and man. In economics, 
gender is a socio-biological characteristic that 
determines differences in the roles, behavior, 
and perceptions of men and women, 
influencing their participation in economic 
activities. Understanding gender perspectives 
helps analyze how social norms and 
expectations shape career paths, access to 
resources, and professional development 
opportunities for both genders, influencing 
overall economic growth and development. 
The social psychology of gender is a vast field 
for studying attitudes, prejudices, 
discrimination, social perception and self-
perception, self-esteem, and the emergence of 
social norms, roles, and mutual understanding. 
Mutual understanding at the social level is 
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ensured by the consistency and conventionality 
of social-role expectations and typical patterns 
of interpersonal relationships [9]. 

Several skills contribute to better mutual 
understanding - empathy, constantly collecting 
and updating information, creating new 
categories, and correcting one’s behavior. In 
real interpersonal interaction, competence 
turns out to be a negative quality for women: 
high competence of women does not enjoy the 
favor of either men or women because it 
undermines existing stereotypes. These data 
were also confirmed in experiments when men 
and women tried to eliminate competent 
women from their group in cooperative and 
competitive interaction [10,11,12]. 

A woman and a man see the meaning of 
their existence in a happy life. Although each 
culture in each historical era gives rise to 
different ideals of happiness and stereotypes of 
ideas about it, there is a certain commonality 
and unity - a happy life without love, without 
one’s chosen one (chosen one), alone is 
impossible. So, we can say that gender 
differences determine the process of 
interpersonal understanding. Thus, 
understanding another person in boys occurs 
through intellectual similarity and emotional 
sympathy, and experience in girls. 
 
2.3 New directions in the study of gender 
 

Modern gender research is guided by 
several fundamental principles, which include 
open recognition of the researcher’s 
engagement and involvement in the movement 
for gender equality [13,14]. The central and 
most influential part of the gender community 
of the early 21st century believes that 
classifying a scientist as a gender scientist 
means his explicit agreement with the feminist 
perspective. A feminist perspective provides 
specific analytical tools and concepts that help 
better understand and interpret gender 
differences and inequalities. These include 
concepts such as patriarchy, gender roles, 
stereotypes, and discrimination.  

Among the tasks set by those who use a 
gender approach to the analysis of social 
phenomena, one can highlight: (1) overcoming 
androcentrism, a categorical refusal to “mix” 
male and female narratives when 
reconstructing the life of individual ethnic 
groups; (2) informal attention to gender 
differences, separate presentation of the life 
practices of men and women, (3) separate 
documentation of men's and women's lives and 
practices when analyzing the lifestyle of any 
ethnic group; (4) a particular study of all types 
of social practices of women's communities 
and positioning women as “key informants”; 
(5) special attention to the analysis of 
female/male experience from the point of view 
of its bearers/bearers themselves, their life 
perspective, a look at respondents “from 
below” and “from within” (insiding), and not 
“from above”, from the position of a 
sophisticated bearer of the highest truths; (6) 
conceptualizing female/male behavior as 
influenced by different social and historical 
contexts; (7) the ability to listen to one’s own 
emotional reactions, to compare one’s life 
experience with the experience of the 
informant; (8) fixation of aspects that are not 
always raised (or not raised at all) by traditional 
researchers (the role of the daughter in the 
family, the practices of women’s everyday life 
in hygiene and the treatment of women’s 
diseases, the social experience of trans- and 
bisexuals, lesbians and gays, the mechanisms 
of society’s rejection of unmasculine men and 
so on.); (9) focusing on an optimistic 
perspective and overcoming practices of 
victimization; (10) training “objects under 
study” in methods of analyzing their own lives, 
formulating goals and life tasks related to the 
elimination of inferiority; (11) the non-
authoritarian nature of the conclusions and, in 
this sense, a departure from the standards of 
traditional research, in which it is essential to 
convince - while maintaining the critical focus 
of the work against biological determinism and 
the idea that Nature gives something, and 
therefore unchangeable (that is, against 
essentialism). 
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FIGURE 1. Gender approach to the analysis of social phenomena 
 
Note: compiled by authors  

 
Gender studies have influenced academic 

discourse and had a tangible impact on political 
and social spheres. They have stimulated 
activism among political leaders, leading to 
increased attention to issues of gender equality 
and inclusion. This has resulted in the creation 
and support of relevant programs and 
initiatives. For instance, the number of women 
in politics has increased, and there is now more 
focus on issues related to women's rights and 
gender equality [15,16]. At the local level, 
gender studies have contributed to developing 
programs aimed at improving women's living 
and working conditions. These programs 

include support for women entrepreneurs, 
initiatives to protect against violence and 
discrimination, and educational programs to 
raise awareness of gender issues [17]. The 
influence of gender studies in the late 20th and 
early 21st centuries has been significant, 
helping to create more inclusive and equitable 
societies. In the United States, they have led to 
the gender expertise of legislation, political 
figures' activism, and various public programs' 
development. These initiatives are 
instrumental in reducing gender inequality and 
improving the quality of life for all citizens. 
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2.4 Student motivation and academic 
achievement 

 
Student motivation and academic 

achievement are important indicators of 
success in an educational environment. 
Various constructs such as self-perception of 
ability, task values, goals, and achievement 
motives predict academic achievement above 
and beyond intelligence. Research has shown 
that self-perceptions of ability and task value 
are potent predictors [18]. Autonomous 
motivation profiles are also associated with 
higher academic achievement. Students with 
self-determined motivation better achieve 
results in physical education and academic 
subjects (Boiché et al., 2008). Motivation 
influences the use of learning strategies, 
influencing academic performance. Students' 
perceptions of ability and learning strategies 
significantly predict academic success [19]. 

It is a well-documented fact that girls and 
women often surpass boys and men on various 
measures of academic achievement. One 
potential explanation for these trends is the 
presence of gender differences in motivation. 
Men tend to showcase and defend their 
abilities, while women are more inclined to 
work hard and rectify their shortcomings. 
Social and educational contexts shape these 
motivations and are further influenced by 
gendered socialization patterns, values, and 
behavior [20]. 

A study among college students found a 
significant difference in motivation and 
achievement between women and men. 
Women demonstrated higher intrinsic 
motivation, positively affecting their academic 
results, while external regulation was more 
important for men [21]. Gender differences in 
motivation and academic achievement vary 
across cultural contexts. For example, a study 
among students from different countries found 
significant cultural differences in school 
motivation. However, in most cultures, women 
showed higher motivation and achievement 
rates than men [22]. 

 

3. METHODOLOGY 
 

3.1 Methodology for diagnosing 
personality for motivation for success by 
T. Ehlers 
 

The personality diagnostic technique for 
motivation to succeed, developed by Theodor 
Ehlers, is a psychological test to assess an 
individual’s motivation to succeed. The test 
consists of statements rated on a Likert scale 
covering aspects such as desire for success, 
self-confidence, perseverance, risk-taking, and 
self-control. Based on the respondent's 
responses, a total score is calculated and 
interpreted in the context of motivation to 
succeed, with high scores indicating high 
motivation and low scores indicating lack of 
motivation or barriers. The technique is used in 
psychological counseling, vocational 
guidance, education, and scientific research, 
helping to identify and develop a person’s 
inner motivations to achieve their goals. 

 
3.2 Mann-Whitney U test 

 
The Mann-Whitney rank correlation 

coefficient was used for the mathematical 
processing of data. The Mann-Whitney Rank 
Correlation Coefficient, also known as the 
Mann-Whitney U test or simply the Mann-
Whitney U test, is used to determine whether a 
statistically significant difference exists 
between two independent samples. This test is 
instrumental when the data is not normally 
distributed and the sample size is small. A low 
U-statistic indicates a significant difference 
between samples. To determine statistical 
significance, compare the U value with the 
critical values from the tables for the 
appropriate significance level (for example, 
α=0.05\alpha = 0.05α=0.05) and sample sizes 
n1n1n1 and n2n2n2. 

Research base: University of International 
Business LLP, Almaty. The personality 
questionnaire is designed to diagnose, 
identified by Heckhausen, the motivational 
orientation of an individual to achieve success. 
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The stimulus material consists of 41 
statements, to which the subject must give one 
of 2 answer options: “yes” or “no”. The test 
refers to nanoscale methods. The degree of 
expression of motivation for success is 
assessed by the number of points that match the 
key. 

Keys: 
−  1 point is awarded for answers “yes” to 

the following questions: 2, 3, 4, 5, 7, 8, 9, 10, 
14, 15, 16, 17, 21, 22, 25, 26, 27, 28, 29, 30, 
32, 37, 41; 

−  also awarded 1 point for answers “no” to 
questions 6, 19, 18, 20, 24, 31, 36, 38,39; 

−  answers to questions 1,11, 12,19, 28, 33, 
34, 35,40 are not considered. 

Next, the total points scored are calculated. 
 
Registered indicators: 

−  from 1 to 10 points: low motivation for 
success; 

−  from 11 to 16 points: average level of 
motivation; 

−  from 17 to 20 points: moderately high 
level of motivation; 

−  over 21 points: too high level of 
motivation for success. 

 
4. RESULTS 
 

All indicators of subjects who belong to the 
system are distributed according to four 
parameters: “Very high level of motivation”; 
“Moderately high level of motivation”; 
“Average level of motivation”; "Low level of 
motivation." A study of personality diagnostics 
on student motivation for success is shown 
below in Figure 2 (N=50). 
 

 
FIGURE 2. Personality diagnostics for motivation for success in boys and girls by  

T. Ehlers 
 

Note: compiled by authors  
 

The study results show: 
1. Young men have a high level of 

motivation (25.6). They need to set higher 
goals; the higher a person’s motivation for 
success—achieving a goal—the lower the 
willingness to take risks. They fear failure, so 
they often do not achieve the final result. 

2. The average level of motivation prevails 
among girls (21.85). This finding has practical 

implications, suggesting that girls set realistic 
goals and accurately assess their capabilities. 
They prefer competitive success, where victory 
is a personal achievement rather than a luck-
based outcome. 

3. The moderately high level of motivation 
among girls is (12.5) for boys (9.3). 

4. There is a low level of motivation among 
boys and girls. This suggests that girls are more 
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successful in achieving their goals since they 
adequately assess their capabilities. 

Results of correlation analysis using T. 
Ehlers’ method of personality diagnostic 
research on motivation for success (see Table 
1). 

 
TABLE 1. Results of correlation analysis of 
personality diagnostics on motivation to 
success. 

No. Motivation levels U-amp results 
1 Very tall - 
2 Moderately high 13 
3 Average 34 
4 Short - 

 
Note:  compiled by author 

 
Statistically significant relationships were 

established (at a significance level (from 
p≤0.01 to p≤0.05) in boys and girls from 18 to 
21 years old according to the method of 
studying personality diagnostics on motivation 
for success by T. Ehlers (2 out of 4 criteria). 
 
5. DISCUSSION 
 

The study revealed significant gender 
differences in students' motivation levels to 
succeed, which may impact their personal and 
professional achievements. The main goal was 
to understand how these differences can 
promote or hinder students' self-realization in 
society. According to the diagnostic results 
using T. Ehlers’ method, various motivation 
levels for success prevail among students. 

The young men showed a high level of 
motivation for success (25.6), which indicates 
a desire for high goals, but they are often afraid 
of failure, which can hinder the achievement of 
final results. On the contrary, girls demonstrate 
an average level of motivation (21.85), 
indicating a more realistic assessment of their 
capabilities and a preference for competitive 
conditions. A moderately high level of 
motivation was more pronounced in girls 
(12.5) than boys (9.3), which may indicate 
more excellent stability and readiness to 
overcome difficulties in girls. Both boys and 

girls have a low level of motivation, which 
suggests the desire of both groups to succeed. 

Correlation analysis using the Mann-
Whitney U test showed statistically significant 
differences in motivation for success between 
boys and girls, especially in moderately high 
and medium levels of motivation (Ump = 13 
and 34, respectively). The lack of data for very 
high and low levels of motivation underlines 
the need for further research to more fully 
understand these categories, emphasizing the 
ongoing importance of this study in student 
motivation. 

These results highlight the importance of 
considering gender differences when 
developing student support and development 
programs aimed at increasing their motivation 
to succeed. Understanding the characteristics 
of motivation in boys and girls can help create 
more effective educational and psychological 
strategies that contribute to their personal and 
professional growth. Thus, the study confirms 
the hypothesis that identifying gender 
differences in motivation for success can 
contribute to more successful self-realization 
of students in society. 
 
6. CONCLUSION 
 

The study revealed significant gender 
differences in motivation for success among 
students, which influence their personal and 
professional achievements. Young men 
demonstrate high levels of motivation to 
succeed and strive for high goals, but their 
desire for success can hinder the achievement 
of final results due to fear of failure. On the 
contrary, girls show an average level of 
motivation, which indicates a more realistic 
assessment of their capabilities and a 
preference for competitive conditions, 
contributing to their stable achievements. A 
moderately high level of motivation is more 
pronounced in girls than in boys, which may 
indicate more excellent stability and readiness 
to overcome difficulties in girls. A low level of 
motivation is absent in both groups, indicating 
a desire for success in both sexes. Correlation 
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analysis using the Mann-Whitney U test 
showed statistically significant differences in 
motivation for success between boys and girls, 
especially in moderately high and medium 
motivation levels. Understanding gender 
differences in motivation to succeed has 
essential economic and social implications, 
including developing educational programs, 
creating conditions for self-fulfillment, 
increasing productivity and innovation, and, 
most importantly, promoting gender equality. 
Taking these differences into account can 
contribute to more successful self-realization 
of students and increase their competitiveness 
in the labor market. 
 

REFERENCES 
 
1. Meece J.L., Glienke B.B., Askew K. Gender and 

motivation //Handbook of motivation at school. – 
2009. – No. 44. – P. 425-446. 
https://doi.org/10.1016/J.JSP.2006.04.4  

2. Srivastava N., Nalawade R. Glass ceiling to sticky 
floor: Analogies of women leadership //International 
Journal of Professional Business Review. – 2023. – 
No. 4(8). – P. e01300-e01300. 
https://doi.org/10.26668/businessreview/2023.v8i4.1
300  

3. Wirthwein L., Sparfeldt J., Heyder A., Buch S., Rost 
D., Steinmayr R. Sex differences in achievement 
goals: do school subjects matter? //European Journal 
of Psychology of Education. – 2020. – No. 35. – P. 
403-427. https://doi.org/10.1007/S10212-019-
00427-7 

4. Chiatii E.A., Fonchamnyo D.C., Atemnkeng J.T. The 
Impact of Glass Ceiling on Female Career 
Advancement: The Case of the Educational Sector of 
the Mezam and Fako Divisions of Cameroon //The 
International Journal of Business & Management. – 
2019. No. 7(11). – P. 90-101. 
https://doi.org/10.24940/theijbm/2019/v7/i11/bm191
1-008   

5. Purcell D., MacArthur K.R., Samblanet S. Gender 
and the glass ceiling at work //Sociology Compass. – 
2010. – No. 4(9). – P. 705-717. 
https://doi.org/10.1111/J.1751-9020.2010.00304.X   

6. Ristori J., Cocchetti C., Romani A., Mazzoli F., 
Vignozzi, L., Maggi, M., & Fisher, A.D. Brain sex 
differences related to gender identity development: 
genes or hormones? //International Journal of 
Molecular Sciences. – 2020. – No. 21(6). – P. 2123. 
https://doi.org/10.3390/ijms21062123  

7. Saewyc E. A global perspective on gender roles and 
identity// Journal of Adolescent Health. -2017. – No. 

61(4). – P. S1-S2. https://doi.org/10.1016/ 
j.jadohealth.2017.07.010  

8. Wood W., Eagly A.H. Two traditions of research on 
gender identity //Sex Roles. – 2015. – No. 73. – P. 
461-473. https://doi.org/10.1007/S11199-015-0480-
2 

9. Perry D.G., Pauletti R.E., Cooper P.J. Gender identity 
in childhood: A review of the literature //International 
Journal of Behavioral Development. – 2019. – No. 
4(43). – P. 289-304. 
https://doi.org/10.1177/0165025418811129 

10. Heilman M.E. Description and prescription: How 
gender stereotypes prevent women's ascent up the 
organizational ladder //Journal of social issues. – 
2001. – No. 4(57). – P. 657-674. 
https://doi.org/10.1111/0022-4537.00234  

11. Molina J., Giménez J., Cuesta J., Garcia-Lazaro C., 
Moreno Y., Sánchez A. Gender differences in 
cooperation: experimental evidence on high school 
students //PloS one. – 2013. – No. 12(8). – P. e83700. 
https://doi.org/10.1371/journal.pone.0083700  

12. Furtner N., Kocher M., Martinsson P., Matzat D., 
Wollbrant C. Gender and cooperative preferences 
//Journal of Economic Behavior & Organization. – 
2021. – No. 181. – P. 39-48. 
https://doi.org/10.1016/j.jebo.2020.11.030  

13. Schmidt E., Ovseiko P., Henderson L., Kiparoglou V. 
Understanding the Athena SWAN award scheme for 
gender equality as a complex social intervention in a 
complex system: analysis of Silver award action 
plans in a comparative European perspective. Health 
Research Policy and Systems. – 2019. – No 18. – P. 
1-21. https://doi.org/10.1186/s12961-020-0527-x 

14. Belingheri P., Chiarello F., Colladon A., Rovelli P. 
Twenty years of gender equality research: A scoping 
review based on a new semantic indicator. PLoS 
ONE. – 2021. – No. 9(16). – P e0256474. 
https://doi.org/10.1371/ journal.pone.0256474  

15. Lombardo E., Meier P., Verloo M. Policymaking 
from a gender+ equality perspective //Journal of 
Women, Politics & Policy. – 2017. – No. 1(38). – P. 
1-19. https://doi.org/10.1080/1554477X. 
2016.1198206 

16. Rai S. M.  The Logics of Gender Justice: State Action 
on Women's Rights Around the World// Social 
Politics: International Studies in Gender, State & 
Society. – 2019. – No. 26(4). – P. 501-502. 
https://doi.org/10.1093/sp/jxz055 

17. Lombardo E., Meier P. Challenging boundaries to 
expand frontiers in gender and policy studies //Policy 
& Politics. – 2022. – No. 1(50). – P. 99-115. 
https://doi.org/10.1332/030557321x1630951665010
1   

18. Steinmayr R., Weidinger A., Schwinger M.,  
Spinath B. The importance of students’ motivation 
for their academic achievement–replicating and 
extending previous findings //Frontiers in 
psychology. – 2019. – No. 10. – P. 464340. 
https://doi.org/10.3389/fpsyg.2019.01730 

https://doi.org/10.1016/J.JSP.2006.04.4
https://doi.org/10.26668/businessreview/2023.v8i4.1300
https://doi.org/10.26668/businessreview/2023.v8i4.1300
https://doi.org/10.1007/S10212-019-00427-7
https://doi.org/10.1007/S10212-019-00427-7
https://doi.org/10.24940/theijbm/2019/v7/i11/bm1911-008
https://doi.org/10.24940/theijbm/2019/v7/i11/bm1911-008
https://doi.org/10.1111/J.1751-9020.2010.00304.X
https://doi.org/10.3390/ijms21062123
https://doi.org/10.1016/%20j.jadohealth.2017.07.010
https://doi.org/10.1016/%20j.jadohealth.2017.07.010
https://doi.org/10.1007/S11199-015-0480-2
https://doi.org/10.1007/S11199-015-0480-2
https://doi.org/10.1177/0165025418811129
https://doi.org/10.1111/0022-4537.00234
https://doi.org/10.1371/journal.pone.0083700
https://doi.org/10.1016/j.jebo.2020.11.030
https://doi.org/10.1186/s12961-020-0527-x
https://doi.org/10.1371/%20journal.pone.0256474
https://doi.org/10.1080/1554477X.%202016.1198206
https://doi.org/10.1080/1554477X.%202016.1198206
https://doi.org/10.1093/sp/jxz055
https://doi.org/10.1332/030557321x16309516650101
https://doi.org/10.1332/030557321x16309516650101
https://doi.org/10.3389/fpsyg.2019.01730


 43 

19. Pokay P., Blumenfeld P.C. Predicting achievement 
early and late in the semester: The role of motivation 
and use of learning strategies //Journal of educational 
psychology. – 1990. – No. 1(82). – P. 41. 
https://doi.org/10.1037/0022-0663.82.1.41  

20. Butler R. Motivation in educational contexts: Does 
gender matter? //Advances in child development and 
behavior. – 2014. – No. 47. – P. 1-41. 
https://doi.org/10.1016/BS.ACDB.2014 .05.001   

21. Vecchione M., Alessandri G., Marsicano G. 
Academic motivation predicts educational 
attainment: Does gender make a difference? 

//Learning and Individual Differences. – 2014. – No. 
32. – P. 124-131. https://doi.org/10.1016/ 
J.LINDIF.2014.01.003  

22. Korpershoek H., King R., McInerney D., Nasser R., 
Ganotice F., Watkins D. Gender and cultural 
differences in school motivation //Research Papers in 
Education. – 2021. – No. 1(36). – P. 27-51. 
https://doi.org/10.1080/02671522.2019.1633557 
 

 

 
AUTHOR BIOGRAPHIES 

 
* Yelena Musikhina – Сand. Sc. (Ped.), University of International Business named after 
K.Sagadiyev, Almaty, Kazakhstan. Email: yelena.musikhina.67@mail.ru, ORCID ID: 
https://orcid.org/0009-0003-9846-3475
  

https://doi.org/10.1037/0022-0663.82.1.41
https://doi.org/10.1016/BS.ACDB.2014%20.05.001
https://doi.org/10.1016/%20J.LINDIF.2014.01.003
https://doi.org/10.1016/%20J.LINDIF.2014.01.003
https://doi.org/10.1080/02671522.2019.1633557
https://orcid.org/0009-0003-9846-3475

